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CHAPTER I 
THE P OOBI.J!.M 
Overview of the Problem 
Studying adult needs.-- Adult educational needs are, in the final 
I analysis, individual needs and are closely related to all the other needs 
of the individual. These embrace the whole gamut of human needs such as 
personal, social, vocational, educational, intellectual, emotional, 
1 religious, leisure-filling, technical and recreational. Although no two 
,, 
individuals are alike in kinds and extent of these needs, and educators 
cannot hope to satisfy all of them for anyone, it is believed that much 
more can be accomplished in this area. Educational research has shown 
that individuals fall into rough groupings of need patterns. If the 
investigators are able to identify the areas of greatest need, education 
and counseling can do much to solve many of the problems of human adjust-
}/ 
ment and fulfillment. Knowles apparently agrees with this viewpoint. 
Problems of adult education.-- Adult educators are faced with a 
continuing and perplexing problem of meeting the changing needs of a 
dynamic society. Individual and social problems vary with the locale and 
the changing condi tiona of the community. Overshadowing and creating new 
needs for individuals and groups in any given community are the national 
and international world-shaking events which are beyond their control. 
Exercising great impact on every individual are war and threat of war; 
1
1 technological changes which render obsolete many "secure" occupations; 
i/Malcolm S. Knowles, Informal Adult Education, Association Press, 
New York, 1950, PP• 11-21. 
Eo t-:jn LLliven:;l ty 
Schovl of Education 
Lil;l.ra.r;t 
j _ 
- -- _-_-,_ ------ --=--~-
'I economi·:} changes, such as inflation and local or national recession; 
governmental polic~es which tend to dislocate industries or drastically 
effect thei r decisions; and social changes which tend to upset accepted 
standards of behavior. Ke.mpfer alludes to such factors relative to the 
continuing problem of identifying changing adult education needs. He 
suggests periodic surveys of current needs for more effective program 
11 planning. 
The Problem 
Statement of the problem.-- For many years, the Evening Division of 
l Boston University has been operating umder certain assumptions regarding 
I curriculum, the scheduling of classes, and the counseling and s~al 
needs of the evening student. Decisions concerning new programs and 
courses were arrived at through consultation with deans, professors, 
part-time instructors in the field or outside business and professional 
organizations. If the courses were then deemed to fill a definite need 
they would be offered on an experimental basis for a semester or two. 
The criterion used to determine their retention was whether or not they 
maintained an enrollment of eight or more students. Assumptions relating 
to social needs of the evening student were based upon interviews with 
student leaders who were believed to know what was needed in this ·area. 
counterpart in the day colleges, needed far less counseling. 
. 3./ 
Knowles, the latter assumption simply is not true.-II 
1/Homer Kempfer, Adult Education, 
New York, 1955, PP• 62-63. 
McGraw Hill Book Company, Inc ~~i-
~Op. cit., P• 3. 
Such counseling as the student received was largely informational. ~~ 
suoh as curriculum requirements. prerequisites. scheduling and regulations. 11 
I This was given by the members of the Evening Division staff'. 
II 
Up to the 
II 
present time, the Evening Division student body had not been surveyed to 
I determine what kinds of needs existed and how well they were being met by 
existing services. 
The present survey was designed to identify the educational. social 
1 and counseling needs of' the Evening Division student. More specifically, 
II I the following questions are to be answered: 
I ~t are the goals and counseling needs of the Evening Division 
student? 
What opinions do Evening Division students have of' administrative 
and scheduling aspects of the present system? 
To what extent do Evening Division students feel the need of relaxed 
and free before-class or after-olass cultural progrRms? 
Do Evening Division students need or even desire social activities, 
and if so, to what extent and wha. t kinds? 
Justi fication of' the problem.-- Prior to the organization of the 
:1 Evening Division of Boston University. part-time courses were offered in 
the late afternoons, evenings and Saturday mornings by the separate day 
colleges of the University. The College of Business Administration 
conducted evening programs through its Evening Col l ege of Commerce. the 
~ollege of Liberal Arts through its College and Extension Program, and 
the College of Practical ~Jts and Letters through its Evening Division. 
At the beginning of the school year 1951-1952, t hese programs were 
I 
consolidated under the direction of Professor John Waters to for.m the 
Evening Division of the University. From then until his retirement in 
1: 1957, the number of certificate progr~s were expanded from eighteen to 
II twenty-seven and a new evening degree progrnm, offered by the College of 
I 
Industrial Technology, was added. 
Although the separate day colleges retain jurisdiction of the degree 
programs, many of the related problems must be dealt with by the E~ening 
Division faculty and staff since they are the authorities who are normally 
accessible to students during the evening hours. Moreover, Evening 
Division students can seldom take time off from work to seek help from 
the day college counselors. As a partial and interim adjustment to this 
problem, Dr. James F. Baker, the present Director of the Evening Division, 
has secured the services of thl"ee counselol"s from the day colleges on a 
part-time basis to increase and improve the counseling service to the 
I evening student. 
I Nature of the population.-- The Evening Division student population 
consists of a total of 4,263 dil"ect registrants comprised of 2,907 men 
and 1,356 women, plus an additional 489 day college students taking 
evening courses to supplement their day programs. They are heterogeneous 
in e.ge, previous experience and educational background, kind and degree 
of motivation, goals, and available time for classes and the necessary 
I homework assignments. The regularly registered evening students range in 
I 
II age from seventeen to sixty.;.two. According to a ten percent sampling of 
I the students, taken by the Eve~~ng Division Recol:"de~ during the first 
I semester of 1957-1958, the samestel" of the present study, the following 
!' age ranges are indicated: 
--
II 
Table 1. Ages of Boston University Evening Division Students by Sex Per 
Ten Percent Sample Taken in the First Semester, 1957-1958. 
!! ============= 
I 
Age Group Male Female ~ombined 
Number Percent Number Percent Number Percent 
-------~---~--
I (1) (2) (3) (4) (5) (6) (7) 
II 17-26 years 120 28.0 90 21.0 210 49.0 
27-36 years 122 29.0 32 7.0 154 36.0 
' 37-46 years 54 8.0 11 2.5 45 10.5 
47-66 years 9 2.0 11 2.5 20 4.6 
I' 
Total 255 67.0 144 33.0 429 100.0 
I An inspection of the above table reveals that nearly one half of the 
Evening Division population ranges between the ages of seventeen and 
I 
'1 
twenty-six, while over one third fall within the twenty-seven to thirty-
six year bracket. Fifteen percent are over thirty-six years of age. 
Considering the wide disparity in the ages and other attributes of the 
evening students, it is considered that a study such as the present one 
is long overdue. 
As an init ial step in the projected expansion of the Evening Division 
curriculum and services, the purpose of this study is to determine the 
I extent to which the present program has success£ully met student needs, 
I and to i ndicate the directions in which future planning should move in 
improving and expanding the total Evening Division Program. 
Definiti on of terms.-- This study concerns i tself with the true 
II Evening Division student, i.e., the 4,263 direct registrants in the 
, Evening Division as opposed to the student s from the day colleges who are 
taking evening courses largely to solve scheduling problems of their 
daytime programs. 
I 
I 
l 
5 
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I CHAPTER II 
REVIEW OF THE RESF..A.RCH 
Introduction.-- From the very limited amount of research relating to 
adult educational needs, as defined by the student, the writer has selected 
three studies felt to be the most pertinently related to the present study. 
These studies, covering a variety of aspects of adult education are 
1
, reported below. 
I Brooklyn College student survey.-- The main focus of the survey 
conducted by the Economic Reaear~h Associates of Brooklyn College in 1954 
I was to investigate the employment background of the student body of its y 
evening college, the School of General Studies. The survey explores the 
I, interactions of school and employment. Information regarding places of 
employment, kinds of industry, job titles, salaries earned and motives for 
going to college were elicited from the students. The investigators were 
also interested in the extent to which the students' courses helped them in 'I 
their jobs and their employment aided them in their course work. 
It was found that nearly one half of their students were between the 
ages of 17 and 26 with male students predominating by a ratio of close to 
I two to one. The principle motivations reported for taking evening classes 
11 are listed below in rank order: 
"1. To get a liberal education 
2. Better future vocational opportunities 
3. Bette~nent on present job 
4. Qualify for Graduate or Professional School 
5.'To fill in leisure time' among other reasons" 
!( Research Report No. ll. The Employment Background of General Studies 
!Students, Brooklyn College, March, 1954, Economics Research Associates, School of General Studies, Brooklyn College, Brooklyn 10. New York, 1956. 
- -"---=- - ~ ----"-'-== 
The pertinent tables of the Brooklyn study indicate that there are 
more liberal arts students than vocational students in the School of 
I General Studies, possibly because of the fact that it is possible to 
earn a liberal arts degree entirely in the evenings. The relatively high 
proportion of vocational studies students who are aided in their work by 
I their courses and aided in their courses by their employment indicates 
the tangible benefits derived through coordinating courses with daily 
occupation. However, the lower figures in this respect for liberal arts 
and non-matriculated students reflect unrelatedness which confirms their 
findings that their principle motivation for taking evening courses is "To 
I get a liberal education". 
!
purposes of their study. 
I Providence study of 
The investigators seem to have achieved the main 
adult education needs.-- In 1948, Ralph w. Wilkins 
completed a cvrehensive study of adult education needs in Providence, 
I Rhode Island. In his approach to the problem he indicates that although 
~~ adult educational leaders can give very valuable opinions of what the 
goals of adult education &hould be, the real test of an adult education 
I 
r curriculum is its suitability to meet the needs of the consumers of the 
educational program. He divides these consumers into two categories, ie., 
the participants in the educational programs and the employers who are 
the co nsumers of the skills brought about by adult education. This study 
involved a randon1 sampling of the 250,000 Providence populati on to whom 
2,500 questionnaires were mai led listing thirteen fields and 150 course 
yR. w. Wilkins,-·AStudy to De~ine the Adult Education Needs of 
Providence, Rhode Island, Unpublis~octoral Dissertation, Boston 
University, 1955. 
8 
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11 titles. Their interest reactions to these and other pertinent data wsr.e 
I 
sought. 
The forms sent to industry listed 62 subjects centering around voca-
~~ tional and liberal arts educational areas. Their reactions to these sUbject, 
I as to the degree they are desireable as items of adult education and to 
I
I other pertinent dats war-e solicited. 
According to his findings, the results indicate that 94 percent of the 
j populace surveyed had no interest in adult education. Of the six percent 
I who showed interest by responding, the majority were in the higher socio-
economic brackets and had a high school education or better, rather than the 
jl lar1er and less educated strata. The age group most interested ranged from 
26 to 35 followed by the group between 36 and 50 years of age. The great 
!! majority of respondents showed a preference for evenings although substan-
1 
tial numbers also indicated afternoons and mornings. Mondays through 
Thursdays were preferred about evenly whereas Fridays fared less well and 
I I the percentages for Saturdays dropped considerably. Surprisingly, a very 
large majority (96 percent) of the respondents did not care about academic 
;I credit. Prospective students showed greatest interest in the following 
I 
areas: 
1. Personal improvement courses for enrichment of life 
2. Current international, national and community events and problems 
3. Mus i c and leterature with moderate interest in fine arts 
4. Home making and decorative arts 
5. Health and Physical education 
6. Safety and driver education 
Prospective students in this study showed a low interest in the 
following: 
1. Vocational and technical education 
2. Academic education 
3. Americanization and elementary education for adults 
4. Practical arts and crafts 
5. Business and industrial education 
7. Recreational activities 
The survey to industries brought the following results: 
1. Although an extremely high percentage indi cated that industry 
should supply teachers to an adult education program, only one half 
o£ the respondents indicated that their business was able to supply 
such teachers. 
2. Industry see.ms to agree with potential students that classes should 
be held largely in the evening. 
3. The majority of the respondents felt that employee training through 
adult education should be the responsibility of city schools but 
rather substantial numbers preferred industry's schools or private 
schools. 
4. A large majority of respondents felt that the most effective time 
tor vocational education was at periodic intervals of the employees' 
careers, with opinion evenly divided between refresher and advanced 
courses. 
5. The age bracket in which industry was most interested in hiring 
employees was shown to be between the ages of 18 and 35. 
9 
In his conclusions, Mr. Wilkins estimates that there is a potential 
I student body of ~proximately 11,000 students if the desired courses were 
II offered in adult education in the Providence area. y 
I 
II 
Business education for adults.-- In 1951, Benson conducted a survey of 
the publicly supported adult education programs in New England to determine 
the relative status of business education in their curricula. 
He found that although the State Departments Of Education reported all 
127 respondent schools as having a publicly supported education program, 
only 87 of the group reported themselves as having one. 
For these 87 schools he arrived at the following conclusions: 
1. There is at least one publicly supported adult education program 
in each of the N~n England States and at least one in each state offers 
I 
II business subjects. 
II 2. Fifty-seven schools reported that they offer bus i ness courses. 
I' These were mostly in larger cities. 
I 3. The average load for teachers of business subjects was 25.4 
I students . 
4. The drop-out rate was 55 percent in business courses, which is 
I 32.6 percent hi gher than in other subjects. 
j 5. The primary aim in giving business subjects was to prepare students I 
for jobs. 
6. The programs were largely financed through tuitions or by the city. 
7. Typewriting, Shorthand I and II, and Bookkeeping were the most 
1 ~ 1(Robert s. Benson, A Survey of the Business Education Phase of Adult Education in New England, Unpublished Masters Thesis, Boston University, l95l. 
I popular out of a total of 15 individual business subjects taught. 
a. Business education courses were the most popular in terms of 
enrollments and were on the increase, with arts and crafts in second place. 
CHAPTER III 
P .OOCEDURES 
Development of the inquiry form.-- Over the past few years, student 
interviews have for.med a pattern which has left open to question some of 
the assumptions upon l'rhich Boston University has based its policies regard-
ing the Evening Division student's needs. Such patterns have pointed up 
the necessity for e. closer examination to determine, as closely as possible, 
l the actual needs of the student as they exist today. The present survey, 
I inquiring into the nature and extent of such needs. is based upon many 
interviews with Evening Division students and the many prospective students 
I 
contacted on a daily basis. The complete form of the survey questionnaire 
may be found in the appendix. Some of the more important aspects covered 
by the survey are illustrated below: 
"6. Listed below are ite.ms dealing with your vocational goals. Double ' 
check XX or single check X as above. 
( ) my vocational goals are clear and definite 
( ) my vocational goals are indefinite; I must identify them 
( ) my vocational goals are non-existent 
( ) my vocational goals are still undecided as I have a number 
of possibilities in mind 
( ) other 
----------~--------·---------------------------
7. Listed below are items dealing with your educational goals. Check 
as in the preceding item. My educational goals are 
( ) clearly defined and I believe realistic 
( ) defined but not in line with my present work 
( ) strictly for self-improvement; no vocational implications 
( ) not clear; I hope evening study will clarify them 
( ) ot her " 
It was felt that the name and address of the student should be 
included in order to "weed out" duplicates and forms filled oui: by the day 
11 school students and because of the possibility of having to check with the 
I 
I 
I 
respondents about questionable items. ~uestions one through four were to 
obt ain basic data about the students which was thought to be useful in the 
analys i s of the responses. Questions five through eight were designed to 
probe into their counseling needs; questions five, six and seven to 
det ermine possible counseling needs which the student may not recognize, 
and question seven to determine the kind of counseling he feels he needs. 
Questions nine through twenty cover administrative policy matters relating 
to preferred activities beyond the classroom; days of the week and class 
times preferred by students; sequence of classes and program starts; 
regulations which were believed to be hampering students; and student 
I reactions to tentatively planned new directions in progr~ing. The final 
jl 
l item leaves one half of a page for any comment the student desires to make. 
I This was designed for any desire of the student to expand o.n any items 
I 
1 covered by the survey or for his comment on anything which may have been 
I 
omitted in the survey. 
In designing the for.mat of the survey, it was the plan of the writer 
to conform to accepted practices of objective wording, discreteness of 
categories, simplicity of questions and answering design, ease in quantify-
to answer any item. 
Ill ];/ Arvil S. Barr, Robert A. Davis and Palmer o. Johnson, Educational Research and Appraisal, J. B. Lippincott Company, New York, p. 67 
Distribution to the survey population.-- In order to be as certain as 
I possible of reaching the maximum number of direct registrants with the 
questionnaire, seven thousand copies were multilithed and distributed to all 
of the evening classes according to the total number registered in each 
I 
class. This meant that students taking classes on more than one evening a 
j1 week would be exposed to the questionnaire at each class. It also meant, 
I however, that if such a student were absent from one of his classes he would 
I receive it at his next class. Of all the students who were exposed to the 
I questionnaire more than once, only three filled it out a second time. In 
l these cases, one of the two was destroyed. Assuming full cooperation on the 
1 
1
part of the instructors, the only students who would miss an opportunity to I 
ll fill out the survey form would be those who were absent all week. From the 
reports received, even some of these received the forms the following week. 
Although this method of distribution had the effect of including the 
489 day school students as well as the 4,253 evening students with whom 
I 
this study is concerned, it was felt that it would create confusion and 
1. decrease the number or legitimate returns if any exceptions were made. 
The following table analyzes the responses received: 
Table 2. Population, Responses and Sample, An~yzed By Number and Percent 
According to Sex. 
Total Total Responses Total Sample 
Sex Population Per- Percent Percent Percent 
:!~Tum- Per- Num- cent of of Popu- Num- of of Popu-
ber cent ber Response lation ber Sample lation 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
I Male 2,907 68.2 1,114 74.2 26.1 230 76.7 5.4 
I Female 1,356 31.8 387 25.6 9.1 70 23.3 1.6 
I Totals 4,263 100.0 1,501 100.0 35.2 300 100.0 7.0 
II 
II 
I 
II 
~~ 
11 Sampling procedure.-- All of the completed survey forms received were 
j alphabetized to detect and eliminate any duplications resulting from the 
I 
1 same student's filling out more than one form. 
The next step taken was the elimination of the forms which were 
filled out by the day college students. These were determined through 
comparison with the Recorder's separate file of interdepartmental registra-
II 
This left a total af 1,501 useable responses from the students who I tions. 
1l were directly registered in the Evening Division. 
:I From this number, every 
II 
fifth name was selected, resulting in a total of three hundred survey forms j 
I as a se~ple from which to tabulate the data. This number amounts to twenty 
Although this amounts to about seven I percent of the responses received. 
II 
percent of the total population (column nine), it is recognized that this 
is not a true seven percent sample of the population as only 35.2 per~nt 
I of the population responded (column six). It is also recognized that the 
I I other 64.8 percent, had they responded, might have reacted differently. 
I Although it can be truly said that the figures shown merely indicate 
I a sample of the thirty-five percent who were interested enough to fill in 
I I the questionnaire, there is some value in finding out the needs of this 
•I group. For instance, considering raw numbers alone, rather than percent-
I ages of the total population, it is significant, as will be seen in the 
i report of findings, that thirty-three individuals indicate that they need 
I personal counseling, not to mention the 126 who need educational and 117· 
I 
l• who need vocational counseling. Since this many, and perhaps more, 
,I evening students need this service it would indicate that it is the duty of 
I the school to make adequate provisions for this in its future planning. 
,, 
CHAPTER IV 
INTERPRETATION OF THE DATA 
The results.-- The following data. while not conclusive. Should serve 
to identify a number of needs of Evening Division students and to suggest 
I 
possible additional services, curriculum changes. and scheduling innovations 1 
II which might well be put into effect on an experimental basis in the near 
future. 
Status Data. 
Travel to the campus.-- An important aspect to students in the planning 
of' their classes is the travel time required to reach the school. This is 
equally irrporta.nt to the evening school administrator in the scheduling of 
classes to meet the students' needs. The following table indicates the 
1
1 amounts of time it takes respondents to come to the campus from either home 
11 or work. 
Table 3. Commuting Base and Travel Time eategories of Evening Division 
students. 
From Home From Work Total 
II 
Time 
'Categories 
(1) 
NUmber Percent 
(2) (3) 
Number Percent Number Percent 
11 (4) (5) (6) (7) 
57.6 1 95 31.6 78 26.0 1 1-30 mtnutes:o •••• •• 
t 
173 
1 30-60 minutes...... 59 19.6 47 15.6 106 35.2 
jl Over 60 minutes.... 14 4.6 18 6.0 22 10.6 
Totals 108 55.8 143 47.6 *311 *103.4 
I •overlapping of anmwers with explanations by the respondents that they 
I travel alternately from home and from work with varying travel times. 
Analysis of the above table reveals that nearly two thirds of the 
' respondents are within 30 minutes commuting time from home or work to 
I Boston University. This group comes almost equally from work or home to 
ll their classes. A very small percentage, approximately t~n percent, are over 1l 
II one hour's commuting distance .from the eommonweal th Avenue campus. I The conveyance used by Evening Division students in their travel to 
the University can have an important bearing on the scheduling of classes 
I when assoeiated with the parking problem for students. The following table 
!! throws some light on this matter. 
!Table 4. eonveyanoes Used by 256 Evening Division Respondents in eommuting to Boston University. 
I eonveyanoe Nwnber Percent 
,, 
(1) (2) (3) 
II Public ••••••••••••••••••• 86 33.2 
ji Private ••• •• •• •• •• ••••• •• 161 63.0 
I!Wa1k ••••••••••••• • •• • • • •• 10 3.8 
Total •••••••••••• 256 100.0 
It will be noted from the above table that nearly two thirds o.f' the 
respondents travel by private conveyance, while nearly one third used some 
II form of public conveyance in traveling to and from their classes. A. very 
SJD9.ll percentage are within walking distance to the campus. 
Tuition source.-- With the constantly rising tuition fees and with the 
gradual dimiDishing of the "G. I. Bills" as a source, tuition considerations 
are becoming increasingly important for many Evening Division students. The 
I following table indicates the main sources from which Evening Division 
i responde~ts have derived their""'~:" ~o~ tuition_. __ 
il 
I 
II 
l 
1 Table 5. }~alysis of Tuition Sources of 300 Evening Division Students by 
Percentage Ranges and Most Frequently Reported Percentages Paid 
for Each Source Oategpry--Expressed in Percents of Respondents 
I 
Percentage Ranges Most Frequently Occur- 1 
Tuition Source of Tuition Paltd ring Percents Paid 
!I 
II 
II 
I 
II 
II 
I 
·Category 0-25 26-50 51-75 76-!oo Total 50 100 I 
{1~ (2) ~3~ (4) (5) (6) (7) ~8) 
* 
--
Own Earnings •• .83 4.11 .85 49.56 55.35 3.70 49.00 
Employer •••••• o.oo 3.40 .45 15.83 19.68 3.00 15.00 
Govermnent •••• .10 .63 .47 16.00 17.20 .30 14.67 
Other ••••••••• .12 .83 .48 2.63 4.06 .83 2.33 
Incomplete or 
Nor Response. • 3.67 
Totals 1.05 8.97 2.25 84.02 **99.96 7.83 81.00 
*Percent of Respondents. **Does not equal 100 percent due to rounding orr. 
The above te.ble indicates that well over one half' of the total 
tuition paid came from the students' crwn earnings.(oolumn 6) It also 
appears that employers preferred to pay either one half or all of the 
tuition paid by the government. (~o1umn 6) 
percent categpries account for nearly 89 percent (Columns 7 and 8) of the 
tuition with ten times as many tuitions coming from a single source e.s 
from two sources, on a half tuition remission basis. The remaining 
tuition sources, with tuition being derived from two or more suppliers, 
account for the residue vmich is only a little over 11 percent of the 
total. 
------- -- ~========~~~~.~~~~=-~ 
Academic credit load.-- For purposes of comparison, Table 6 shows the 
number of semester hours of credit taken by the respondents in alignment 
II with credit hour data arrived at by the Evening Division Recorder in her 
of the student enrollments acc ording to their regis-
Present Survey Sample ·Evening Division Recorder's Sample 
Semester Number Semester Number 
Hours of Hours of 
Enrollment Students Percent Enrollment Students Percent 
(1) (2) (3) (4) (5) (6) 
2 105 35.0 2 210 46.7 
4 62 20.7 4 113 26.2 
6 38 12.7 6 33 7.7 
3 36 12.0 3 25 5.8 
8 24 8.0 8 16 3.7 
7 14 4.7 5 13 3.0 
5 13 4.3 1 12 2.8 
1 4 1 . 3 7 7 1.6 
10 3 1.0 9 2 0.5 
9 1 0.3 10 0 o.o 
Totals 300 100.0 431 100. 0 
A comparison of the two samples in Table 6 revea:ls that the rank order 
of the first five categories of semester hour enrollments is identical in 
~ both (coluw~s 1 and 4). This distribution covers 88 . 4 percent {column 3) 
I and 92.1 percent {column 6) of the students in the respective samples . 
' A comparison of the individual percentages for eau·h semester hour category 
suggests that the present survey sample is overloaded with students who 
, are involved in from five to ten semester hours of work. Adding the 
ll percente_ges within this range_, it is found tmt the present survey has 
nearly twice as many (31.0 perant) as the Recorder's sample (16.5 percent). II 
This indication of a bias in the survey sample further suggests that the 
students who were more involved in course work felt that they had more at 
stake in any changes which might be made in the Evening Division program 
I 
and hence had a stronger tendency to respond to the questionnaire. 
Enrollment status.-- One measure of the extent of an adult's interest 
l in furthering his education is the degree to which he commits himself to 
'I . a long tenn program. Frequently, sueh interest grows. An adult student 
1l will begin by taking just a course or two, decide to enroll for a certifi-
ucate in an area of his special interest and later go on to earn a degree. 
On the other hand, there are certain veterans who begin a degree or oertifi- I I . I 
cate program in order to take advantage of their "G. I." benefits and 1 
I either fail or lose interest. There are also m&l\Y' students who simply want I 
I a course and have no particular plan to continue but who will return to 11 
1 
classes only if and when a particular course offering seems of special II 
I benefit to them. · 11 
I The following table reflects the status of respondents with regard I 
I to their identification with a particular college of the University and 
their commitment to a particular program. 
I Table 7. College Identification and Pro gram Status of 300 Evening Division 
I Students. I 
College of Degree :eertificate Non-ma.tricula- No 
Student students students ted Students Res12onse Totals 
Identification Num- Per- Num- Per- Nwn- Per- Num- Per- Num- Per-
ber cent ber cent ber cent ber cent ber cent 
jl (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 
Business 
I Administration. 69 19.67 24 8.oo 33 11.00 1 .35 117 39.00 
Liberal Arts ••• 12 4.00 9 3.00 I Industrial 21 7.00 0 o.oo 42 14.00 
Technology ••••• 18 6.00 0 o.oo 0 o.oo 0 o.oo 18 6.00 
Public Relations 
and -eommunioa-
tions•••••••••• 0 o.oo 0 o.oo 1 .33 0 o.oo 1 .33 
1 
Other 
Universities ••• 1 *•34 1 .33 3 1.00 0 o.oo 5 1.67 
1 No response •••• 1 .33 23 7.67 77 25.67 16 5.33_ 117 39.00 
II 91 30.34 57 19.00 135 45.00 17 5.66 300 100.00 
* F.a.vorable rounding off to balance coinciding cross-totals. 
((' ... r, 
. • •.JL 
--
-·~-
The above table reveals that nearly fifty percent of the respondents 
are accepted degree or certificate candidates (columns 3 and 5) whereas 
45 percent (column 7) report themselves to be non-matriculated studerrts. 
Apparently, nearly six percent (column 9) either did not know their status 
in this respect or simply neglected to check the item. Of these, only one 
student identified himself with a college. 
Virtually all of the degree students in the sample responded to the 
college affiliation item (column 2), whereas nearly eight percent of the 
certificate students (coltunn 5) and nearly 26 percent of the non-matricula-
1! ted students (column 7) failed to identify themselves with any college. 
I Many of these may be new students who identify only with the Evening Divl-
sion. 
II are 
Almost twice as many degree students responding (columns 1 and 3) 
enrolled in the College of Business Administration as are enrolled in 
1jall of the other colleges combined. They amount to almost five times the 
1 
number of degree students enrolled in the College of Liberal Arts. In 
the certificate programs the business students apparently exceed the liberal 
1arts students by a ratio of eight to three (column 5) while none of the 
!respondents from the other two colleges report themselves as certificat e 
students. Students who identify with the College of Business Administration I, 
also predominate among those who reported themselves as non-matriculated 
students (column 7), but here the ratio is not as lerge as in the case of 
the degree and certificate programs. This seems to reflect a greater 
0 0 
I · l .~eJ 
Future educational goals.-- One important consideration in planning 
the future curriculum pattern in the Evening Division is an estimate of 
I the goal aspirations of students who are not yet comm.i t ted to a definite 
I program of study. The following table indicates the future educational 
I aspirations of non-matriculated respondents and of respondents who have 
I orni tted any indication of commitment to a particular program. 
I . 
1
11 Table 8. Intended Future Programs of 152 Evening Division Students Who 
Have Indicated No Commitment to a Definite Program of Study; By 
College With Which They Identify Themselves. 
eollege of 
Students' Identification 
I - (1) 
I Business Administration •• 
Liberal Arts••••••••••••• II Industrial Technology •••• 
Public Relations and 
1 Communications ••••••••••• 
1other Universities ••••••• 
II No Identification ••••• ••. 
Contemplated Program 
Degree Certificate 
Program Program 
Num- Per- Num- Per-
ber cent ber cent 
(2) (3) (4) 
12 7.9 6 
9 5.9 4 
0 o.o 0 
1 0.6 
1 0.6 
•26 17.2 
0 
0 
•15 
(5) 
3.9 
2.6 
o.o 
o.o 
o.o 
9.9 
16.4 
Totals 
Negative or 
No Response 
N'tllll- Per-
her cent 
Num- Per-
(6) 
16 
8 
0 
0 
2 
55 
81 
(7) 
10.5 
5.3 
o.o 
ber 
(8) 
34 
21 
0 
o.o l 
1.3 3 
36.2 96 
cent 
(9) 
22.3 
13.8 
o.o 
o.s 
1.9 
63.3 
*101.9 
11 •Contains three respondents who indicated that they intend to enroll in 
II both the certificate and the degree programs. 
of the uncommitted students show no interest in a program (column 7). The 
majority of these (approximately 36 percent of the respondents) also 
!indicate no college identification. In fact, over 63 percent of all of the 
II 
II 
I 
II 
II 
I 
I I non~atriculated students responding show no college attachment. 
A comparison of percentage totals of Table 8 (columns 3 and 6) with I 
! those of Table 7 (columna 3 and 5) reveals that the percentages are approxi- ~ 
mately the s~e (nearly 50 pera~nt) for respondents who are enrolled in 
I 
degree or certificate progrQms and non-committed respondents who intend 
11 to enroll for these programs. 
I Responses Having Counseling Implications 
I :Reasons for going to college.-- Any effor~ to gain insights regarding 
I 
the Evening Division students' needs would .be incomplete without some 
infonmation relative to their basic reasons for going to college, i.e., 
ll what the students hope to accomplish. Question 5 left the student free to 
1 scale his reasons on a primary and secondary importance basis by double 
I' checking or single checking respectively as many reasons as he felt applied 
11 to him.. As a result, most respondents double checked and checked many 
jl ite.ms. The following table illustrates the pattern of such responses. 
I 
j 
I 
-=--~---
-- _j 
I 
I 
Table 9. Pattern of Mult iple Responses of 300 Students, Indicating by 
II 
Double Checks or Sin,gle ~Checks Respectively Their Prinary and 
Secondary Reasons for Going to College . 
I, ===============:~:-=--================================-===:::~~::::== 
I
I *Reasons For Going To Uollege 
Response Category (Number of Responses in Each) 
I I II III IV v VI I : (1) . 1 z:~ (3) (4) (5) : !sl: : (7) 
Double Checked Two 
or More Items ••••• 59 78 90 37 8 1 
h Double :checked One 
Item OnlY••••••••• 22 
Single Checked, Aa 
Secondary to Double 
1 Checked Items •••• • 83 
I Single Checked Two or More Items..... 8 
Single Cheeked One 
Item OnlY••••••••• 11 
No Response ••••••• 
63 30 14 
44 54 39 
13 9 7 
16 0 l 
4 3 
41 7 
4 1 
0 2: 
Total 
No Number of 
~sponse Besponses 
(a) (9) 
273 
136 
268 
42 
30 
2 
Total Responses •• l83 214 183 98 57 14 749 
II * Reasons for going to college: 
I to obtain a liberal education 
II to advance in my present job or vocation 
III to open new vocational or professi()nal opportunities 
IV to qualify for graduate or Undergraduate study 
V to tryout or test my educational potential 
VI other 
-----------------------------------------
An analysis of the above table indicates that ~ason II, "to advance 
in my present job or vocati.on" was given with more frequency and with 
!I greater emphasis than any other reason for going to college. The total 
!number of responses to this item was 214 (column 3) with 141 respondents 
I double checking the item. 
Reason III, "to open new vocational or professional opportunities" 
I 
ranked second with the respondents (column 4) with 183 responses, 120 of 
I ~hich were double checked. 
1 An equal number of total responses (column 2) are given to Reason I, 
- '"to obtain a liberal education" but only Sl students double checked the item. 
-----=--- _.::._:;::=== ==== 
I 
rn· the majority of cases (83 responses) this reason was given only secondary I 
jl 
importance. 
A total of 98 responses were given to Reason IV , "to qualify for 
1 graduate or undergraduate study" (column 5) with slightly over half' of this 
I . 
number stressing it as a major reason. Only 14 of the 98 respondents who 
I checked this item gave major streesto this reason alone, the majority 
ll coupling it with reasons which were either of equal or greater importance to 
I 
them.. 
I 
I
I Only 57 respondents checked Reason V, "to tryout or test my educational 
potential". Of these only 12 gave the reason any emphasis, and 41 consider-
! ad it of only secondary importance. 
Reason VI, "other", elicited only 14 responses. They inoluded such 
l angwers as, "Hobby, "To meet people", "Social", and "Personal growth". 
High interest was shcnm by respondents in QJ,zestion 5, with 749 
1 responses {column 9) given by 298 students. Of these, 397, or 53 percent 
ll or the total responses, checked items with vocational implications (Reasons 
III and III combined). l:l II Although the Brooi:Jyn study showed, "to get a liberal education" as 
li the most popular single choice with 741 responses, when the vocational type 
responses ("better future vocational opportunities" and 8 Better.ment on 
present job8 ) are combined as above, they amount to 1,109 out of 2,126 for 
52.1 percent of the total responses. In this respect the two studies are 
almost in agreement. 
cit•, PP• 14, 15. 
2,. 
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Vocational goals.-- Since vocational goals rank very high with Evening 
Division students, it follows that the extent to which they are clear and 
definite is very important in the planning of improved counseling services 
to the student. The following table indicates the degree of certainty 
jl e:xpressed by the respondents regarding this question. 
I 
I' Table 10. The Ertent to Which 300 Evening Division Students Are Definite 
I About Their Vocational Goals. 
11 State 
Double Single No 
of Vocational Check Check Response 
Goals NUiii'ber Number NUi!lber 
II (1) (2) (3) (4) 
Clear and Definite ••• 135 54 
II 
Indefinite, I Must 
Identify Them •••••••• 35 34 
' Still undecided, as I 
have a number of Possi-
bilities in mind•••••• 47 39 
Non-existent •••••••••• 1 2 
Other Responses ••••••• l 5 
No Response••••••••••• 2 
Total Responses 217 134 
* Includes overlapping (multiple) responses 
Total Responses 
Percent 
Number of Sample 
(5) (6) 
187 62.3 
69 23.0 
86 28.7 
3 1.0 
6 2.0 
*351 *117.0 
An Analysis of the above table indicates that approximately 62 percent 
'1 of the respondents are clear and definite about their vocational goals 
The remaining 38 percent e:xpress varying degrees of doubt 
II 
(column 6). 
regarding the directions their careers should take. The 17 percent over-
1 I lapping of the responses was due, for the most part, to respondents answer-
1 ing both of the items, "Indefinite, I must identity thEill" and, "Still 
1--undeciied as I have a number of poesibili ties in mind". Under certain 
- ~r--============= 
e 1 circumstances, oheokjng both items would be legitimate as both could be 
true together. Under other conditions, the question could descriminate, 
1 since one could be true without the other. 
Also included in the overlapping responses were a few who checked both 
"Clear and definite" and, "Indefinite; I must identify them" or, "Still 
undecided, as I have a number of possibilities in mind". Such ambiguity in 
I answering could be due to a shift in the respondents• viewpoint from short-
l term to long-term goals or from general field to specific job. For example, 
1 a few who so answered wrote under "other" the follawingt "Definite field, 
but several variations", ftGeneral field in mind" and "Fairly clear". 
I 
Educational goals.-- Closely related to the reason tor going to college 
and the definiteness of vocational goals is the ultimate educational 
11 objective of the student and the extent to which he has been able to define 
I its direction. Interviews wi. th evening students have indicated that many of 
them are uncertain, at least for a time, regarding their educational aims 
and the relation of' courses and programs to their professional or personal 
advancement. The following t able indicates the extent to which respondents 
feel that they are clear about their educational goals. 
Table 11. The Extent to Whieh 300 Evening Division Students Have Clearly 
Defined Educational Goals. 
Double Single No Totals 
State of Cheek Check 1tesponse Res;eonses Percent 
Educational Goals Number Number Number Number of Sample 
(1) (2) (3) (4) (5) (6) 
1. Clearly defined and 
I believe realistic ••• 110 69 179 59.6 
2. Defined, but not in 
line with my present 
work •• • •.• • • • • • • • • • •• • • 27 33 60 20.0 
3. Strictly for self-
improvement; no voca-
tional implications ••• 16 35 51 17.0 
4. Not clear; I hope 
Is. 
evening study will 
clarify them•••••••••• ·20 27 47 15.6 
Other: 
I Specified•••••••••• 1 5 6 2.0 Unspecified •••••••• 0 4 4 1.3 
11 6· No Response••••••••••• 20 
I 
Totals •••••••••••• 174 173 *347 •115.5 
*Includes approximately 24 percent overlap due to multiple responses 
given by the 280 respondents who checked definite answers. 
Because of the overlapping answers, i.e., 347 responses given by 280 
individuals who responded (col'UII~ll: 5), the best that can be surmised from 
the above table is that each of the various pe~nts of the 300 respondent 
I sample in column 6 apply to each item of response only as e. part of a 
I multiple response. · Thus, it can be said that nearly 60 percent indicated 
that they are clear and definite and melieve they have made realistic 
choices, even though some of them also checked Item 2 or Item 3 as being 
true at the same time. Apparently, 20 percent have def'inite educational 
goals which they hope will qualif'y them for jobs different from the ones 
they now hold. Self-improvement only is an important value for 17 percent 
of the respondents. Nearly 16 percent are not clear about their educational ! 
goals and hope that evening classes will clarify them. Ten percent of the 
sample either did not respond to the item or checked "other". The latter 
either did not specify what they meant by "other", stated their confusion 
1 about goals or responded in a manner that was not to the point. 
Seven respondents checked the items ambiguously by checking Item 1 
and Item 4 together. Of these four indicated that they needed counseling 
and three did not. 
Recognition of counseling needs by students.-- In the counseling field, 
it is well recognized that most people need counseling of one sort or 
another during trying intervals in their lives. ~ite frequently, indivi-
duals fail to recognize many of their psychological needs. Referring to 
1 conflicts experienced by normal persons, Bordin states: 
"Within this fr~ework it follows that all people, falling short 
of infinite maturity and integration, have personality defects that 
may be tapped by adversity, thus giving rise to psychological problems. 
Too often it has been assumed that only those persons with massive and 
therefore incapacitating defects have problems calling for psychologi-
cal counseling. Normal people, it is said, do not need counseling. In ' 
contrast, the present point of view suggests that virtually all people 
might profit by psychological counseling. It also suggests that the 
average person will not be sufficiently aware of his personality 
'deficits' to be willing to seek help unless he happens to encounter 
the type of situation that brings one of these deficits or liabilities 
to the fore."!:/ 
I As previously indicated, questions five through seven were designed 
uncover possible areas of conflict in the students. Question 8 was 
! designed to reveal the extent to which students recogni2,e their need for 
~~ counseling. The following table depicts the pattern of answers to this 
question. 
to 
11/ Edward s. Bordin, Psychological Counseling, Appleton-Century-~rofts, Inc., e - New York, 1955, PP• 5-6. 
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Table 12. Pattern of Responses Givan By 192 Evening Division Respondents 
Regarding Their eounseling Needs. 
Responses for Total - 1 
Ea.ch Type or * Type of Response Respon- I Type of 
Counseling 
Needed 
(1) 
Educational 
Only ••••••••••••• 
Combination I II III IV ses Respondents ~----~~~~--~ Double Single Num- Num- Num- Num.- Num.- Num.-**Per-
Check Check ber ber bar bar ber ber cent 
(2) (3) (4) (5) (6) (7) (8) (9) (10) 
14 65 79 79 79 26.3 
I 2. Vocational Only ••••••••••••• 6 31 37 37 37 12.3 II 
3. Personal 
OnlY••••••••••••• 
4. Educational 
and Vocational ••• 
5. Educational 
and Personal •••• • 
6. Vocational 
and Personal ••••• 
7. All Three •••••••• 
1 
14 
5 
1 
4 
10 
44 
17 
7 
17 
29 
11 
7 
29 
4 
7 
11 
11 
4 
7 
11 11 
58 29 9.7 
22 11 3.7 
8 4 1.3 
21 7 2.3 
8. "None"••••••••••• 10 10 10 3.3 
11 9• Ambiguous or other. ---------------4 ___ 4___ 4 ___ 1_._3_ 
Totals 
*Goals: 
I Educational 
II Vocational 
III Personal 
46 191 126 77 33 14 250 192 63.9 
IV Ambiguous Response or "None" ** Percent of 300 student sample. 
The above table indicates that 192 individuals responded to the ques-
I tion regarding a need for counseling. These students represent approximate-
• ly 64 percent of the sample and gave a total of 250 responses to the items. 
I 
I 
I 
1 Of' these. it appears that about 42 percent checked a single type of' counsel- 1 
I 
1 ing while the remaining 22 percent checked a need for two or three types of' 
II counseling. The greatest need appears in the educational counseling area 
with 126 responses. (column 4) or approximately one half of the responses 
-=----
given. Approximately 31 percent of the responses were for vocational 
counseling (column 5) with a total of 77 responses. Personal counseling 
I 
needs account for 33 students~ or approximately 13 percent of the responses 
I . 
given (column 6). Students who checked "Other" failed to designate the 
I type of counseling needed. In all, counting the ten who responded, "none" 
approxi.Jiately 38 percent indicated that they needed no co:tq1seling~ wldle 
61 percent felt that they could use one of the ~~es of counseling listed. 
Responses Having Implications For Activities 
Interest in organized activities.-- Sinoe adults often have many types II 
of social, church and civic obligations competing for their available time, 
it would seam that adult students would have little time for school clubs. 
I. Yet it has been observed that many evening students feel the need to share 
common experiences with their classmates through social a.ctivitiea. Many 
I others feel that they have a lot to gain through participation in religious II 
or professional clubs. The following table indicates the amount of interest 
shown by the respondents. 
Table 13. Amount of Interest Shown by 300 Evening Division Students in 
I Social, Professional and Reli 0~ious Activities at School ================~==========;:================== 
II Type of Organization 
or -elub I (1) I Social clubs, fraternities 
l or sororities•••••••••••••••• 
I Professional clubs and I organizations •••••••••••••••• 
I Religious Organizations ••• ••• 
!Other activities••••••••••••• 
I 
Number 
(2) 
74 
120 
88 
9 
107 
Percent of 
Sample 
(3) 
24.6 
40.0 
19.3 
3.0 
35.6 I None or no response • • • • • • • • • • 1-----------------------------------------------------
- -- -
-
I 
II 
-I 
It is apparent from the above table that although 107 respondents out 
of 300 or 35.6 percent either feel that they do not have the time or simply 
I 
are not interested in organized activities with their classmates. the 
remaining 64.4 percent register a high interest in these activities. Thus 
193 students spread their answers over all the activities listed or had 
II suggestions of their own for a total of 292 responses. This means that 
I approximately two thirds of the students were interested, many of whom 
I appear to have reacted favorably to more than one of the activities. Only 
nine respondents cheeked, "Others" five of who.m failed to specify. 
Time most ~propriate for activities.-- A very pertinent matter, once 
it is established that students want organized extra-curricular activities, 
is to find out the most ~propriate times the students think they should be 
held. The following table reflects student reaction to this question. 
Table 14. Student ~action Regarding When Extra-curricular Social. Religious 
and Professional Otganization Activities Should Be Held. 
Appropriate Time Number Percent 
for of or 
Activities RespOll.SeS Sample 
(1) (2) (3) 
Before Class ••••••••• 71 23.67 
After Class •••••••••• 75 25.00 
Both Before and 
After Class •••••••••• 7 2.33 
Other Times •••••••••• 15 s.oo 
No Response •••••••••• 132 44.00 
Totals 300 100.00 
Comparison of the responses in the above table discloses that evening 
student respondents are about evenly divided as to whether organized activi-
ties should be he+d before or after classes. A very small percentage checked 
- --
II __ _ 
I 
I 
both of these items indicating that either time would do. The majority of 
the 15 respondents who checked "other" voted for Friday evenings, Saturday 
mornings or "week-ends". Apparently, 25 respondents who checked that they 
would like these activities failed to check the preferred time for them. 
Student interest in free before-class activities.--As part of the 
I I total educational experience for adult students it was felt that the 
University should offer special cultural activities geared to their inter-
ests and needs. The following table measures the reactions of the respon-
ients to the various activities thought to be of interest to adults. 
Table 15. Reactions of 300 Evening Division Respondents to Suggested Free 
Before-class Activities. 
Suggested Activity 
(1) 
Movies ••••••••••••••••••.••••• -· •• 
Musical demonstrations•••••••••• 
Lectures on current topics •••••• · 
Panel discussions by faculty, 
students and others••••••••••••• 
Special speakers on current 
I national and international 
problems•••••••••••••••••••••••• 
Dramatic activities••••••••••••• 
Industrial exhibits and 
demonstrations•••••••••••••••••• 
I Others ••••••••.•••••••••••••••••• 
None and No Hesponse •••••••••••• 
Number 
Showing 
Interest 
(2) 
99 
55 
107 
71 
120 
26 
74 
3 
82 
Percent 
of 
Sample 
(3) 
33.0 
18.3 
35.7 
40.0 
8.7 
24.7 
1.0 
27.3 
t:-· ·"" :,~i:_ 
Only a little over 27 percent of the students in the_ sample exhibited 
no interest in free before-class activities. The remaining 7$ percent 
showed great interest in the activities named, i.e., 218 respondents checked 
a total of 547 items -- an average of 2.5 items per person. Interest ran 
very high for special speakers on current national and international problemSJ 
I Over 40 pereent of the sample favored this item. Nearly 36 percent favored 
I lectures on current topics, while movies ranked third with 33 percent. 
l Students were about evenly divided between industrial exhibits and panel 
j discussions with approxi:ne.tely one quarter of the respondents voting for 
each. Musical demonstrations ranked relatively low with approximately 18 
percent but dramatic activities ranked 10 percent lower. Only one percent 
of the sample had other activities to suggest. 
Responses Having Administrative Implications 
Consistency of catalogue descriptions with course contents.-- Students 
occasionally withdraw from a course saying, "The course was not what I 
expected it to be". Such a situation forces one to wonder whether: 
1. It is just the student's mental "set" w~n he reads the description. 
2. The catalogue descriptions have semantic defeats. 
3. The instructor has deviated markedly in his lecture material. 
The following table indicates the respondents opinions on the accuracy 
of' course descriptions. 
-~ -,-___.===-· ==~ 
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Table 16. Opinions of 300 Evening Division Students Regarding ~onsistency 
of ·eourse Descriptions. 
Number of Percent of 
Response Category Stude:abs Sample 
(1) (2) (3) 
Very consistent •••••••••••••••• 62 26.7 
Consistent••••••••••••••••••••• 184 61.3 
Inoonsistent••••••••••••••••••• 19 6.3 
Contradictory response ••••••••• 5 1.7 
!No response ••••••••••••••••••• 30 10.0 
II 
Totals 300 100.0 
It appears from the above table that the overwhelming majority of the 
respondents, 88 percent, felt that the course descriptions were either very 
I consistent or consistent. Only six percent believed that the description 
I 
and courses differed. ~ very small nUmber checked both "consistent" and 
I ! "inconsistent" without giving any clarifying comment. 
I Most convenient days of the· week for part-time classes.-- An important 
I part of a plan to meet student needs in adult education is that of offering 
!classes on the evenings that are convenient for students to attend. The 
follolving table reflects the :pattern of responses made by Evening Division II . 
students to the question of days of the week most convenient to students. 
' 
II 
I 
I' 
I 
I 
' 
II 
Table 17. Pattern of Responses of 300 Evening Division Students Regarding 
Days of the Week Most Convenient to Students For Late Afternoon 
and Evening ·classes. 
Day of Number of Percent of 
the Week Responses Sample 
(1) (2) (3) 
MondaY•••••••••••••••••••• 131 43.7 
TuesdaY•••• ••••••••••••••• 124 41.3 
WednesdaY••••••••••••••••• 130 43.3 
ThursdaY•••••••••••••••••• 123 41.0 
FridaY•••••••••••••••••••• 60 20.0 
Saturday morning •••••••••• 92 30.7 
No response•••••• •• ••••• ·~ 39 13.0 
-
~-~ _..-.-..,~-- . 
Evening students are evidently quite evenly divided in their preferen-
oes for Monday, Tuesday, Wednesday and Thursday classes with responses 
ranging betv1een 40 and 44 percent of the respondents. Saturday morning 
classes rank next with approximately 31 percent response. Frida.y shows 
some potential, but is only one half as popular as the first four days of 
the work week. Thirteen percent of the students failed to show any prefer-
I ence. 
II Interest in non-credit courses.-- There is often a tendency on the 
II part of college personnel to emphasize education in ter.ms of credit hours 
II toward an objective, such as a degree or a cerlJficate and thus to lose 
sight of the potential for non-credit courses. as pointed out in the 
II Wilkins' study. 
_!/Wilkins, op. cit., P• 84. 
---~--=== 
i 
II 
The following table shows how the sample of Evening Division students 
I reacted to the question, ''Would you be interested in enrolling in any non .. 
credit courses if they were offered in your field of interest?". 
II Table 18. ·Reactions of 300 Evening Division Students Regarding Willingness 
~ to Enroll in Non-credit Courses of Interest to Them. 
! 
I 
Response Number of Percent of 
1Category Respondents Sample 
1- (1) (2) (3) 
Yes 179 59.7 
No 93 31.0 
Possibly, when I finish 
my present pro gram 4 1.3 
No response 24 8.0 
Total 300 100 .o 
From the above figures, it is clear that approximately 60 percent of 
I the respondents would be willing to enroll in non-credit courses if such 
courses were offered in an area. of their interest. Although this ~~u~t of 
' interest is rather higher than one might expect in this type of institution, I y 
1 it is not nearly as high as shown in the Wilkins study. Apparently, 31 
percent of the respondents are engaged in courses for credit toward some 
II objective. Since, under the Korean Bill (P.L. 560), veterans must be 
earning credit toward a definite objective in order to receive the benefits, 
I
I it is believed that a. number of negative responses were colored by this 
consideration. A little over one percent evidently are engaged in the 
I pursuit of an objective involving credits and would postpone desires for 
·=-='-i/ ~id. P·~ 8~. 
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·- ' 
non-credit courses until they finish their requirements. Eight percent 
did not wish to connni t themselves 11 either neglected to answer the question or 
Class hours most convenient for students.-- One important aspect in the 
scheduling of classes for students is the hours that students or potential I 
students find most convenient to attend. The following ts.ble indicates the 
pattern of results obtained by allowing students to indicate their most 
II convenient times by checking half'-hour intervals. 
II 
I 
I 
I, 
Table 19. Time Intervals in Which It Would Be Most Convenient For 300 
Evening Division Students to Attend Classes. 
Number of Percent of 
Time category Responses Sample 
Late .A.f'ternoon and Evenings: 
4:00 4:30 •••••••••••••••• 19 6.3 
4:30 - 5:00 •••••••••••••••• 24 8.0 
5:00 5:30 •••••••••••••••• 30 10.0 
5:30 - 6:00 •••••••••••••••• 51 17.0 
6:00 - 6:30 •••••••••••••••• 137 45.7 
6:30 7:00 •••••••••••••••• 174 58.0 
7:00 7:30 •••••••••••••••• 230 76.7 
7:30 8:00 •••••••••••••••• 224 74.7 
8:00 8:30 •••••••••••••••• 222 74.0 
8:30 9:00 •••••••••••••••• 204 68.0 
9:00 9:30 •••••••••••••••• 131 43.7 
9:30 10:00 ••••••••••••••• 104 34.7 
Saturday Mornings: 
8:00 8:30 •••••••••••••••• 30 10.0 
8:30 9:00 •.•••••••••••••• 35 12.0 
9:00 9:30 •••••••••••••••• 62 20.7 
9:30 10:00 ••••••••••••••• 64 21.3 
10:00 10:30 •••••••••••••• 70 23.3 
10:30 11:00 •••••••••••••• 70 23.3 
11:00 11:30 •••••••••••••• 70 23.3 
11:30 .. 12:00 •••••••••••••• 64 21.3 
12:00 12:30 •••••••••••••• 56 18.7 
12:30 1:00 ••••••••••••••• 61 20.3 
II No ~sponse••••••••••••••••••••• 30 1.o 
I 
For more convenience in estimating the relative popularity of each two-
hour time period, the following table shows the arithmetical averages based 
upon the total number of responses for each period. 
I Table 20. The Arithmetical Mean of Preferences of 300 Evening Division 
Students by Two Hour Intervals. 
Two Hour Intervals 
Average Number 
of Students 
Per Interval 
Average Percent 
of Sample 
Per Interval I 
-------------------1 (1) (2) (3) 
4:00 - 6:00 ••••••••••••••••••• 
4:30 - 6:30 ••••••••••••••••••• 
5:00- 7:00 ••••••••••••••••••• 
5:30- 7:30 ••••••••••••••••••• 
6:00- 8:00 ••••••••••••••••••• 
6:30 - 8:30 ••••••••••••••••••• 
7:00 - 9:00 ••••••••••••••••••• 
17:30- 9:30 ••••••••••••••••••• 
1 s:oo - 1o:oo •••••••••••••••••• 
31 
60 
100 
140 
141 
212 
220 
195 
165 
10.3 
zo.o 
33.3 
&6.7 
47.0 
70.7 
73.3 
65.0 
55.0 
While the above table brings the relationships of all the two-hour 
! intervals into sharper focus, it is recognized that these figures cannot 
I be taken at face value. The averages for the early and late classes could, 
II in reality, be brought down to their lowest peroentages. For instance, the 11 
I averaging does not change the fact (Table 19, colunm. 3) that only 35 percent II 
1 favored classes running to 10:00 P.M. even though the average shown in 
II the above table (column 3) indicates 55 percent for classes from 8:00 to 
110:00 P.M •• Likewise, the 4:00 to 6:00 interval average could be reduced 
I !from 10.3 
1 should be 
peroent to 6.3 percent. 
considered together. 
For reasons such as this, both tables 
It appears from both tables that the 7:00 to 9:00 interval is the most 
!popular. There also seem to be good possibilitios ~or o~~ering classes ~rom II 
II 
!I 
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I 6:30 to 8:30 and from 7:30 to 9:30 with somewhat less for other intervals. 
The 4:00 to 6:00 and the 4:30 to 6:30 intervals seem to be the least desired ! 
~~~ by the respondents. It was felt to be unnecessary to take averages for each 
interval of the Saturday cle.L~ses since all but the very early half-hour 
intervals (Table 19, coltunn ~hover around the 20 to 23 percent mark, 
indicating fair but limited possibilities for enrollments in these classes. 
I When considering the times that classes are now offered it would seem that 
these times are in the same approximate relationship to each other in the 
survey as they are in actual class enrollments. This could be due. in part, , 
to a bias in the sample. As pointed out earlier, the responses seem to 
have come from the more interested and involved students. Perhaps the fact 
that they have become accustomed to these hours had some influence. 
However, there ia one surprising exception. It was not anticipated by the 
writer that nearly 36 percent of the respondents would care to have their 
classes run until 10:00 P.M.. This fact indicates @DOd possibilities for 
offering classes from 6:00 to 8:00 and 8:00 to 10:00 P.M.. Such classes 
should be especially desireable to students who must 1re.vel some distance to 
campus, since they could complete in one visit what they ordinarily would 
do in two. 
Of equal importance to students to the time of class meetings would 
the consideration of what courses are offered at these times. If each 
continuum of courses could be rotated every one, two or three years. this 
!might bet~er satisfy some students and frustrate others. It is suggested 
I that perhaps extra sections of certain courses could be so rotated while 
I other sect;ions of the same courses remain constant for the convenience of 
students who must take their courses at established times. 
I' 
Desired credit-hour pattern.-- This question on the survey attempted 
to find out if the students feel that the Evening Division is not offering 
enough courses with the credit-hour value most desired by students. The 
question was posed positively by asking the students if they desire more 
one, two, three or four-hour courses. The pattern of responses is shown 
in the following table. 
Table 21. Pattern of Desires of 300 Evening Division Students for More One, 
Two, Three or Four Credit Hour Courses. 
'Credit Hour 
Courses Per- Per- No Per-
Category Yes cent No cent Response cent 
{1) (2) (3) (4) (5) (6) {7) 
One credit hour •••••• 72 24.0 39 13.0 
Two credit hours ••••• 120 40.0 18 6.0 
Three credit hours ••• 102 34.0 24 a.o 
Four credit hours • ••• 45 15.0 41 13.7 
I No response 57 19.0 
This question aroused rather high interest in the students surveyed. 
There were a total of 461 responses from 243 students in the sample, the 
great majority of which was for rather .than against increases in the number 
of courses in each credit-hour category. The greatest desire for increase 
I was in the~~ credit-hour category with 40 percent (column 3) with the 
three hour category (34 percent) and the four hour category (24 percent) 
ranking second and third. Fifteen percent f&Yored increasing four-hour 
courses, but almost as many voted against it. Fifty-seven percent were 
either not co~erned, wanted no increase or simply neglected to an~er the 
- =--.:=.-- -
item. 
Student interest in two 2-credit hour courses per evening.-- One of 
the problems students have in scheduling their course load to take the 
I me.x:imum credit load of eight semester hours is that it ordinarily would 
take four evenings per week~ leaving only week-ends in which to do any 
substantial amounts of studying. It was felt that these students could 
save time if they could limit their class time to two evenings per week 
and have more f'ree time within the week for studying. Moreover, the student 
who must travel some distance to campus has a greater problem in this 
direction. The following table indicates the desires of students f'or this 
II pattern of classes. 
Table 22. Desires of' Evening Division Students f'or Two Courses Per Evening 
of Two credit Hours Apie~e. 
Reaction to two Number Percent 
1 2-credi t hour of of I Courses per Evening Respondents Sample 
(1) (2) (3) 
Yes ••••••••••••••••••••••• 159 63.0 
No ••••••••••••••••••••••• 101 33.7 
No Response••••••••••••••••• 40 13.3 
Total 300 100.0 
The above table indicates that well over one half' of the respondents 
would like to take two 2-hour courses per evening. Only a little over one 
~~ third o£ the students definitely expressed themselves as not desiring this 
pattern (column 3) and 13 percent expressed no particular interest by not 
responding to the question. Here, again, if such a pattern were to be 
offered, the sequence of subjects would have to be coordinated in order to 
-- -·-#=='-'·=---=~=---=~=-=----~::::: =:...:·===--=---= ~---=--- = 
/':: ::"") 
I j_'t~ 
I allow the maximum number of students desiring this hourly pattern to take 
1 full advantage of. it. 
1 Withholding of transferrable credit fbr one-hal~ of a year course.--
' I From time to time students have complained of the practise of withholding 
of transferrable credit earned toward a course which is defined as. "Year 
course 1 four semes·l:;er hours n. They claim that they should receive this 
credit because they not only paid their tuition for it but also passed the 
course for that semester. This practise seems unfair to the Evening 
Division student, especially under the following conditions: 
1. Students who have their jobs transferred to a distant city cannot 
transfer these credits to another college. 
I 2. Students cannot always take the second half of a year course on 
II the evening it is offered. 
I 
I 
3. Students sometimes wish to transfer to another (day or evening) 
college. 
4. Students whose promotions depend to a degree upon having credits 
transferred to personnel jackets find that pending credits do not 
show on a transcript until the year course is completed. 
The following table indicates the reactions of respondents to this 
question. 
Table 23. Student Reaction to the Practi~& of Withholding Transferrable 
Credit For the First Half of a Year Course Until Both Halves I Are Completed. 
Reaction to No Credit Number 
of 
Percent 
of 
Sample 
11 For Year Course Until 
Both Halves Are Completed Respondents 
(1) 
FavorablY•••••••••••••••••• 
Without Concern •••••••••••• 
UnfavorablJr• ••••••••••••••• 
No Response•••••••••••••••• 
Ambiguous Response••••••••• 
Total 
(2) 
28 
127 
109 
34 
2 
300 
(3) 
9.3 
42.3 
36.3 
11.3 
0.7 
99.9 
Although the' majority of respondents showed no concern about the prac-
tice of withholding credit on a year course until the second semester is 
completed, over one-third of the respondents reacted unfavorably to the 
practice, while only a little over nine percent favored it. 
that a policy to which over one-third of the respondents react unfavorably II 
It would seem 
should be reexamined if adult needs are to be met. 
11 Student opinion of when programs should begin.-- Another important 
I schedulL~g problem cente~s around the fact that many courses are offered in 
! 
the first semester only while many other courses are offered in the second 1 
semester only. Some courses, but perhaps too few, are offered in the first 
(or fall) semester and repeated in the second (or spring) semester. 
I Programs usually begin with courses which are ordinarily offered in the 
'I 
I 
II 
first semester while many students do not begin their programs until the 
second semester. 
The following table portrays the opinion of respondents regarding the 
alternative methods of offering courses related to degree and certificate 
programs. 
Table 24. Reactions of 300 Students Regarding Semester in Which PrOgrams 
Should Begin. 
Preferable Semester 
for Beginning of 
Programs 
(1) 
!Mainly in the fall semester ••• 
Mainly in the spring semester. 
With equal frequency in both 
semesters••••••••••••••••••••• 
No response••••••••••••••••••• 
Total 
Number 
of 
Responses 
(2) 
82 
4 
184 
30 
300 
* Does not equal 100 percent because of rounding off. 
Percent 
of 
Sample 
(3) 
27.3 
1.3 
61.3 
10.0 
As shown by the above table the majority of the respondents, over 60 
I 
per~nt, (column 3) felt that programs should be started with equal frequen-
cy in the fall and spring semester while only 27. percent thought that they 
should be started, as they presently are, mainly in the fall semester. Only 
an insignificant number of students felt that programs should begin mainly 
in the spring semester. Ten percent were apparently unconcerned about the 
I 
!matter as they did not bother to check the item. 
Interest in courses for one half semester twice per week.-- Because it 
was felt that certain students might find it more practicable to take short 
but intensive courses, student interest in attending a course which meets 
two evenings a week but covers only half of the semester was solicited. 
The table which follows measures the extent of interest by respondents 
in enrolling for this type of course. 
- ~---iF==~---=====~==~·-
Table 25. Interest of 300 Students in ~ourses Which Would Meet Twice Per 
Week For Seven and One-half Weeks. 
The above table indicates {column 3) that nearly 53 percent of the 
respondents are interested in enrolling for courses Which would meet twice 
a week for seven and one half weeks. Nearly 36 percent apparently have no 
interest in such timing of courses and another 11 percent showed no interest
11 
by not checking the item. The ambiguous response involved the checking of 
both "yes" and "no" responses. 
Interest in Bachelor of .Arts degree if resident requirement_were 
I I removed.-- Under present regulations of the College of Liberal Arts, a 
student must complete at least 30 semester hours of class work in the day 
college, although he may earn the remaining 90 semester hours of credit 
evenings. This day school requirement must be completed in no more than 
three semester~. 
II Such a ruling is a definite handicap to a student who must c-ontinue 
his daytime job to support his family. In many cases it is impossible for 
student to earn a liberal arts degree even though the studentt 
frustration in the students. 
Table 26. Interest of 59 Liberal Arts Stude~ts In ~rning The Bachelor Of 
Arts Degree If The Day College Requirement Were Removed. 
I 
I 
Interest in Earning 
the Bachelor of Arts 
Degree Evenings 
(1) 
Yes••••••••••••••••••• 
No•••••••••••••••••••• 
Undecided ••••••••••••• 
Total 
Number 
of 
Respondents 
(2) 
32 
9 
18 
59 
Percent Percent 
of of 
·Respondents Sample 
(3) (4) 
54.2 10.7 
15.3 3.0 
30.5 6.0 
100.0 19.7 
-------------------------------------------------------------------
1 The above table indicates that over one half of the non-matriculated 
I respondent~ (column 3) studying liberal arts subjects would be interested 
I 
in earning the Bachelor of Arts degree if it could be ea~ed entirely 
through evening classes. These students represent nearly 11 percent 
I -
1 (column 4) of the sa;nple of 300 students. 
I Nearly one thi rd of the respondents to this question are undecided 
about the matter. This group amounts to six percent of the sample. Only 
about one half of that number (15.3 percent) are not interested in the 
degree. These students represent only 3 percent of the students sampled. 
The above figures regarding the percent of the sample are based upon 
the assumption that the entire 241 students who failed to check the 
II question, are either studying in an area other than liberal arts or are 
already enrolled in the Bachelor of Arts degree. 
Comments by Students.-- Typical of the respon~es given to Question 21 
the survey are the comments quoted verbatim below: 
"Might audit more and more widely if 1 ess expensive." 
"I would like to have the Summer and Inter Sessions offer a greater 
variety of courses at night. This would enable students that are now 
vo rking towards a degree to complete courses sooner. I would like 
to see 8 semester hour limitations raised to 10 or 12 hours per 
semester." 
"I would like to see CBA offer more courses in Negotiations or 
Union-Mgt. problems. In particular. a core course would interest 
me immensely." 
"I personally feel. The Boston University Evening Division Program 
is the finest school program offered today. I have benefited greatly 
from the time I have put into it." 
"Extended use of lecturers from business and industry would seem 
to be a desirable addition to the various courses." 
"In relation to the above question I think the individual would gain 
more because the full time professors teach better. I think. I have 
had some poor instruction in the evening division, mainly from outside 
people. but. also from full time instructors." 
"I would favor the addition to the program of more 2 hour-2 credit 
courses which meet 6:00-6:55 for 2 nights per week. Thank you. for 
the opportunity you have given me to voice my opinion and also for 
the interest you have taken to better the pro gram." 
"Question 15 - 6-8 8-10 
Change to 5:30 7:30 8-10 
to make parking somewhat easier 
for 8-10 class." 
"That more adequate parking facilities for students be made available.'!' 
"Start some social activities for undergraduate night students of 
college age." 
"I have always been much impressed with the personal attention given 
to all Evening Students both in counseling and constructive criti-
cism." 
"Note. One 2 credit course per year is all I can fit into my schedule.' 
"I am at Evening School this term because of academic difficulties 
elsewhere. I intend as soon as possible~ to return to a day school. 
~--'==--il:-=-===T=h=-J.-· s--;m=ay ~xplain a~y ~!>parent contradictions in ~~an~s. "--
'I ~ 
"If' possible, make more day classes avai l able to night students." 
"Suggestions: 
During the registration period, have available at the EVE of'f'ice 
supplementary information about those advanced courses of' which the 
descriptions in the catalog might not be clear even to those students 
who have adequate preparation for the course. 
Add useful biology courses f'or which there would be a. dema.nd,-
as physiology. 
If' a. two-semester course starts in the second semester of' the 
school year have its second semester in the Summer. 
Offer at least the first semester of' second-year French f'or those 
students who could thus complete a language requirement, in the 
Summer." 
"c.I.T. students would benefit if' ·e.I.T. evening courses were 
listed in the evening school bulletin." 
- -----
----
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary of the study.-- The purpose of this study was to identify the 
educational, social and counseling needs of the Evening Division student 
with specific reference to his educational and vocational goals, his need 
for cultural and social activities and his opinions regarding administra-
tive procedures presently in effect. Friese emphasizes the necessity for y 
an infinitely varied service to meet adult students needs. 
The survey for.m was designed and administered with the intention of 
giving the student an opportunity to express his needs freely and in a 
manner that could be tabulated to determine the extent of the various needs 
and the concensus of opinion regarding the administrative procedures felt 
to be important to the student. By means of di st:l"ibuting the survey forms 
in suff icient numbers for every class on every evening and on Saturday 
morning during the week of the survey, a sincere attempt was made to give 
every student an opportunity to fill out the questionnaire. Through use 
of a "Night Letter" a second request was made for all students who had not 
returned the questionnaire to please do so. 
A random sampling was taken of the returned for.ms and the resulting 
I 300 questionnaires were very carefully tabulated. The results were 
portrayed in tables which were designed, to the best of the writer's ability ,
1 
1 
using Billett's manual as a guide, to reflect the results in the most mean-
l ingful ~ashion according to the types of questions and the patterns of the ' 
~John F. Friese, The eosmopolitan Evening School, The Century Co., New York, 
1929, PP• 332-33~. 
~oston Univers itY 
-School of Education 
LibrarY.. 
]} 
answers received. 
These results were interpreted and the problems explained in the light II 
11 of the writer's eleven years of experience as an evening student and his 
' 
1 nearly five years as 
I Division students. 
Assistant to the Director and counselor of Evening 
I Major conclusions.-- Because of the high degree of heterogeneity of 
I the Evening Division students in age, interests, econom.ic and social stand-
ing and family and work responsibilities, their problems are considerably 
more varied than those of most other groups. Ordinarily the courses they 
are taking are experienced after a day's work and compete with many other 
interests and obligations. Thus, it seems that it would take extraordinary 
I pressures for self-improvement to motivate these adults toward a part-time 
educational program. The following conclusions attempt to summarize their 
needs as brought out by the survey. 
1. A study of the travel pattern of Evening Division students and 
responses to questions relating to scheduling of classes brings 
into sharp focus the need for improved patterns of scheduling to 
better satisfy student needs and alleviate parking problems. 
2. The information regarding sources from which tuition is derived 
for those who are attending classes indicates that, with rising 
tuition costs, there is a growing need for financial assistance 
to students through scholarships for part-time students. 
3. From the data regarding matriculation status, college identifica-
tion and course loads carried by Evening Division students there 
II
i/Roy 0. Billett, Prepar(ag Theses and Other Typed Manuscripts, 
Littlefield, Adams and Go., Ames, Iowa. 
----·-
•. 
is a definite indication that promotion of progr~ns and communica-
tion with students needs improvement. 
4. A review of the reasons for going to college as they relate to 
students' educational, vocational and personal objectives and 
expressed needs for counseling shows a definite need for strengthen 
ing of counseling services in the Evening Division. 
5. The high interest shown in clubs and cultural free-time activities 
indicates that, despite busy schedules, Evening Division respon-
dents recognize their needs for interest in these activities. 
6. Although the respondents generally agree to the accuracy of our 
course descriptions and concur on our general pattern of classes, 
they welcome certain im1ovations proposed such as extending 
evening classes to ten o'clock, taking two courses per evening for 
two credit hours apiece, and taking classes two evenings per week 
for seven and one-half weeks. 
7. Respondents disagree in rather substantial portions to two 
policies which tend to frustra·be their efforts, namely, the 30 
semester hour day college requirement for a liberal arts degree 
and the carry-over of credit policy, in some business courses, 
until the second half of the yeab is completed. 
a. Apparently, a substantial proportion of the respondents wish to 
have progr~s begin with equal frequency in the spring and fall 
semesters. 
Limitations of the study.-- It is recognized that even if extremely 
accurate results were obtained regarding student needs and opinions, 
I students may not act in a manner that the results would lead one to expect. 
I Knowles writes that people sometimes respond according to what they believe 
I to 
I 
I 
y 
be good for others rather than what they want themselves. 
This study is further limited by the following factors: 
1. The fact that only 35 percent of the student body responded. 
2. Possibility of misinterpretation of some items, such as item 14 
(half hour intervals for class scheduling) and item 16 (withhold-
ing of semester credit until year's credit is earned). 
3. The fact that the questionnaire called for the identification of 
respondents by name. 
Recommendations for further research. 
1. Periodic shorter for.m surveys should be taken of many specific 
(particularly counseling) needs of Evening Division students to 
keep abreast of the changes in need patterns. 
2. Surveys should also be conducted regarding the desires of prospec-
tive students in the grographical area served by the Evening 
Division for purposes of planning curriculum and scheduling 
classes, particularly in its non-credit course offerings. 
3. Samples of business and industry opinion of training needs of 
employees should be taken at regular intervals by the interview 
method. 
1( Malcolm s. Knowles, op. cit., P• 179. 
I 
I 
I 
I 
4. A study of all possible means for raising scholarship funds to aid 
less fortunate present and prospective evening students in view 
of rising tuition costs. Knowles suggests that funds should be 
included in the budget or should be raised from contributions, for y 
this purpose. 
I ]} Ibid., P• i22. 
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APPENDIX I 
To be returned to your instructor tonight ~ by the ~ class meeting 
Boston University Evening Division 
STUDENT SURVEY 
Directions: Listed below are various questions and information i terns designed to 
furnish data important in the further development o£ the Evening Division program. 
In no instance is it our intention that these items be too personal. Your sincere 
response will be handled confidentially. 
Name Male ( ) Female ( ) 
First Last 
Address 
Street City State 
1. Travel time from home( ) or work( ) to evening classes 
Conveyance: Public( ) private( ) hours minutes 
2. Percentage o£ tuition derived from 
Own earnings ......... ( ) percent 
Employer •••••••..••••• ( ) percent 
Government •.. ......... ( ) percent 
Other ( ) percent 
3. Credit hours this semester in evening classes 
Audit( ) 1( ) 2( ) 3( ) 4( ) 
4. Present status in Boston University 
Non-matriculated student ( ) 
Certificate program •...• () 
5( ) 6( ) 7( ) 8( ) 9( ) 10( ) 11( 
Degree program •....•.••• ( ) Name college 
----------------------------------
I£ you are not enrolled in a particular program, do you contemplate 
enrolling in a certificate program ( )Yes ( )No 
degree program ••.•• ( )Yes ( )No 
5. Listed below are some reasons for going to college. Double check~~ those 
reasons which are particul arly important to you, single check~ those reasons 
which are of some importance, leave blank those which do not apply. 
( ) to obtain a liberal education 
( ) to advance in my present job or vocation 
( ) ~o open new vocational or professional 9pportunities 
( ) to qualify £or graduate or undergraduate work 
( ) to tryout or test my educational potential 
( ) other 
) 
-----------------------------------------------------------------------
6. Listed below are items dealing with your vocational goals. Double check v~ or 
check ../ as above. 
( ) my vocational 
( ) my vocational 
( ) my vocational 
( ) my vocational 
in mind 
( ) other 
goals 
goals 
goals 
goals 
are 
are 
are 
are 
clear and definite 
indefinite; I must 
non-existent 
still undecided as 
identify them 
I have a numb'er o£ possibilities 
------------------------------------------------------------
... 
-2-
7. Listed below are i terns dealing with your educational goals. Check as in the 
preceding item. My educational goals are 
( ) clearly defined and I believe realistic 
( ) defined but not in line with my pr_esent work 
( ) strictly for self-improvement; no vocational implications 
( ) not clear; I hope evening study will clarify them 
( ) other 
8. Listed below are various types of counseling. Check any which you feel you 
need. 
( ) Educational -- on programs, courses, requirements 
( ) Vocational -- job descriptions, placement, job requirements 
( ) Personal -- social and personal adjustment, emotional tensions 
( ) Other · 
------------------------------------------------------------
9. Check below any of the types of activities in which you have an interest: 
( ) Social clubs, sororities, fraternities 
( ) Professional clubs and organizations 
( ) Religious organizations 
( ) Others 
-----------------------------------------------------------------------------
If you checked any of the above, i ndicate below the time you feel most 
appropriate for such an activity to meet: 
( ) before class (e.g. 6:00-7:00 p.m.) 
( ) after class (e.g. 9:00-10:00 p.m.) 
( ) other 
-------------------------------------
10. Check below any preference you may have for free before-class activities 
which might be presented as the movies are presented before classes: 
( ) movies 
( ) mus1 cal demonstration 
( ) lectures on current topics 
( ) panel discussions by faculty, students, or others 
( ) special speakers on current national and international problems 
( ) dramatic activities 
( ) inc~strial exhibits and demonstrations 
( ) others 
11. In your opinion, how consi_Etent are the course descriptions appearing in the 
catalog or bulletin with the content of the courses? Check below.: 
( ) very tonsistent 
( ) consistent 
( ) inconsistent 
12. Check below the day of the week it would be convenient for you to attend 
part-time classes: check more than one day if possible, 
( ) Monday ( ) Wednesday ( ) Friday 
( ) Tuesday ( ) Thursday ( ) Saturday morning 
13. Would you be interested in enrolling in any non-credit courses if they were ja 
offered in your field of interest? ( )Yes ( )No 
' , 
58 
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14. Listed below are half-hour intervals. Please check the intervals in which 
it would be convenient for you to attend courses. 
15. 
Evenings 
( ) 4:00-4:30 
( ) 4:30-5:00 
( ) 5:00-5:30 
( ) 5:30-6:00 
( ) 6:00-6:30 
( ) 6:30-7:00 
( ) 7:00-7:30 
( ) 7:30-8:00 
( ) 8:00-8:30 
( ) 8:30-9:00 
( ) 9:00-9:30 
( ) 9:30-10:00 
Would you like more 
1-hour, !-credit 
2-hour, 2-credit 
3-hour, 3-credit 
4-hour, 4-credit 
Saturday 
( ) 8:00-8:30 
( ) 8:30-9:00 
( ) 9:00-9:30 
( ) 9:30-10:00 
( ) 10:00-10:30 
( ) 10:30-11:00 
( ) 11:00-11:30 
( ) 11:30-12:00 
( ) 12:00-12:30 
( ) 12:30• 1:00 
courses ( )Yes 
::oursP.S ( )Yes 
courses · ( )Yes 
courses ( )Yes 
( 
( 
( 
( 
(Note: classes may not be scheduled 
'O'ii'exactly . the hour and half hour 
and of course no class would be less 
than one hour in length.) 
)No 
)No 
)No 
)No 
Would you be interested and would you enroll in two 2-credit courses 
per evening, if such could be scheduled (e.g. 6:00-8:00; 8:00-10:00)? 
( )Yes ( )No 
16. At the present time some courses meeting ooce a week per semester do not give 
academic credit until the completion of the second semester when 4-hours 
of credit are granted. Do you react to this practice 
( ) Favorably 
( ) Without concern 
( ) Unfavorably 
17. At the present time many courses and programs begin mainly in the fall 
semester. Check your reaction to the scheduling problem of providing oppor-
tunities to start programs more frequently. 
( ) Programs should start mainly in the fall semester 
( ) Programs should start mainiy in the spring semester 
( ) Programs should start with almost equal frequency in both the fall 
and spring semester 
18. At the present time almost all of the 2-hour courses meet one night per week 
for fifteen weeks. Would you be interested in increasing the number of 
courses granting two-hours credit which might be schedule on a two-night 
per week basis for 7! weeks?· 
( )Yes ( )No 
19. FOR LIBERAL ARTS STUDENTS ONLY 
If 1ou are not now enrolled in a Bachelor of Arts degree program would you 
do so if the complete program could be offered in the evenings without the 
present :,Q-hour resident requirement? 
( )Yes ( )No ( )Undecided 
-4- - .. 
20. FOR BUSINESS ADMINISTRATION STUDENTS ONLY 
At the present time cours~s are taught by either full-time campus professors 
or by part-time off-campus professors and lecturers from business and indus- •. 
try. How do you react to the suggestion of developing some courses in which 
instruction is shared by the regular on-campus professor and the part-time 
off-campus professor? Check below: 
( )very favorably 
( )favorably 
( . )indifferently 
( . )unfavorably 
( )very unfavorably 
21. The space below may be used for any comment or suggestionsyou desire to 
make. 
Thank you very much for your cooperation, 
Jame s F. Haker Frank A. Power 
,_ 
